Chapter 1 
 Introduction
1.1 
Setting the scene: aims of the study

On a Saturday morning in the Western suburbs of Melbourne, a crowd of about 120 Sudanese, predominantly children and teenagers, mills around outside a church.  They greet and speak with each other in a variety of languages in use in Sudan, including Dinka, Arabic and English.  Some also speak Kiswahili, the official language of Kenya, where many have lived before coming to Australia.  Present too are numerous Australians, many university students aged in their twenties, with whom the Sudanese people also exchange handshakes, hugs and verbal greetings, usually in English but sometimes in Dinka or Arabic. For the next hour, each Sudanese young person will pair up with an Australian in order to practice English.  The tuition sessions occur as part of the Sudanese Australian Integrated Learning program.  Otherwise known as SAIL, this free volunteer-run program was started by two students from the University of Melbourne in 2000 in response to the urgent need for services catering to refugees from Sudan who have been arriving in Australia in ever increasing numbers since 1992.  The Saturday tutorials are one way in which Sudanese young people and some adults are gaining exposure to English and getting to know Australians they may otherwise never meet.  Of equal importance perhaps, is that the program also provides a weekly opportunity for Sudanese to gather together and speak their own languages.  These two factors combined made this a potentially fruitful environment in which to base a small-scale study working with teens from one of the main groups of Sudanese to arrive here, the Dinka. The language use and attitudes to language maintenance of this group form the basis of this thesis.    

For some of the Sudanese described above, it is now several years since they arrived and their proficiency in Australian English is testament to that.  However, a steady stream of Sudanese continue to arrive as the lack of stability in their home country ensures they remain one of the government’s priority groups for offshore humanitarian visas. Most arrivals are southern Sudanese fleeing the conflict that has displaced over 4 million of their compatriots, of whom 11% have managed to leave the country (online SAIL, 2005). At the last census in 2001, the Sudanese numbered 8000, an increase of 199% since the 1996 census, making them the largest of Australia’s ‘new and emerging’ migrant groups (Dept. of Immigration and Multicultural and Indigenous Affairs cited [online] SAIL, 2005).  That they constitute the largest wave of African migration to Australia to date was reinforced in a recent newspaper article where it was reported that numbers Australia wide are now at 17,000 with approximately 8000 in Melbourne alone (Masanauskas, 2005). 

Before arrival in Australia many Sudanese families have spent several years as refugees in either Egypt or Kenya and many have spent a year or two prior to that in either Ethiopia or Somalia. It could be imagined that Sudanese immigrants may well have grown accustomed to simply relocating themselves and their cultural practices to the next location, with little sense of establishing roots or operating with a sense of permanency.  Those who participated in this study, young and old, see themselves returning home in the future, to visit or live on a part-time basis. Progress towards peace is occurring, though sadly somewhat less quickly since the untimely death of the newly appointed vice-president, Southern Sudanese leader, John Garang, in mid-2005. As will become clear in my discussion, this sense of not putting down roots and of being in Melbourne but imagining lives in Sudan, plays its own role in determining the attitudes and behaviours of those who spoke to me.  The broader social and political events in Sudan will undoubtedly influence the fates of a large proportion of this group.  However, the length of residency and the broadening of networks here may ultimately prove to be a determining factor in who stays.  It may also then determine which aspects of culture, in particular language, remain core and which give way to the influences not just of the dominant culture of Australian society, but of the many other cultures with which the Sudanese living here are now in contact. 

A substantial body of research has been conducted internationally and within Australia with regard to migrant groups and issues relating to language use and maintenance.  This study aims to add to existing research by examining these issues in light of the unique circumstances of Sudanese refugees arriving in Australia. Due to the relatively small scale of this initial study, the focus has been deliberately constrained to people from the Dinka tribe, one of the largest ethnic groups in Southern Sudan, who make up a substantial proportion of refugees here and whose language is also called Dinka.  Teens, recognized in previous studies as linguistic innovators (Eckert, 1989; James, 1995; Rampton, 1995; Gumperz, 1982), have been selected as the focus for a comparative analysis with their parents and guardians. This will be conducted through an examination of domains of language use, social networks and by qualitative questioning regarding linguistic practices and attitudes and the way these relate to their social networks.  The analysis yields data on patterns of language use across a sample of Dinka Sudanese. Attitudes towards the three main languages in use, Dinka, Arabic and English are also explored and the discussion considers some of the potential implications for language maintenance. In line with Pauwels (2005) call for more ethnographic and social network based research on adolescents’ language use, it is intended that this initial exploratory description of this changing language populace will pave the way for more in depth sociolinguistic analyses in future studies.  

1.2
Social and political background of Sudanese migrants 

One major difference between refugees arriving on humanitarian visas and other categories of migrants is that refugees do not leave their countries by choice, with time to consider issues such as employment, language and other factors important in settling in a new country (Refugee Council of Australia, 2001 cited in Muir, 2003).  Refugees migrate as a matter of survival to whichever country will take them, often after years spent in refugee camps or other places where a range of traumatic and challenging experiences are endured.  Arriving safely in Australia does not necessarily mean the end of this trauma as loved ones are left behind and concern for their well-being is a pre-occupation for many trying to settle here.  

The impact of conflict on education has meant that currently in Sudan, only 23% of children attend school and only 10% of women are literate (online Sudanese Online Research Association, 2005), so low levels of literacy are common amongst Sudanese migrants arriving in Australia. In June 2005 a forum was held for community service providers working with the Southern Sudanese in the Maribyrnong City Council area in Western Melbourne where a substantial number of the Sudanese migrant population lives. There it was reported that conflict in the Sudan has resulted in a complete lack of or disruption to education for many Sudanese across a range of ages and that the relatively short time – 6 months on average – spent in specialist English Language Schools on arrival in Australia was inadequate preparation for teenagers to enter the mainstream school system.  Miller, Mitchell & Brown (2005) also report that Sudanese students’ problems with low literacy levels, adjustment to school life and other learning difficulties are compounded by the psychosocial issues arising from the experience of trauma and that this presents particular difficulties for teachers also, even those experienced in working with refugees.

1.3 Linguistic backgrounds of Sudanese migrants 

A wide range of languages is spoken in the Sudan and Dinka constitutes one of the larger language groups of the southern region, with several different dialectal varieties.  Estimates in 1997 put the total number of speakers at 2 740 900 (Abu-Bakr &Abu-Manga, 1997 cited in Idris, 2004).   Dinka is a western Nilotic language of the Eastern Sudanic branch of the Nilo-Saharan family (online Gordon, 2005) and is closely related to Nuer, another language spoken by many Sudanese now living in Melbourne.

Many educated and town-based Dinka are trilingual in Dinka, Arabic and English due to the role of the latter two languages in the country’s social and political history. An Arabic based Creole, commonly termed Juba Arabic or Sudanese Arabic, has been in use as a trade language since the 19th Century when Arabic speaking traders helped spread its use throughout the south (Nyombe, 1997; Idris, 2004).  Over time this form of Arabic has come to be used as a lingua franca between tribes in southern Sudan and is used by approximately 20 000 people as a first language and 44 000 as a second language (Idris, 2004).

Standard Arabic is currently the official language of Sudan though this was not always the case. For the first part of the century British colonization meant that English was the administrative and institutional language used in Southern Sudan. Changes in English colonial government policy in 1947 opened the way for the Islamicisation and Arabicisation of southern Sudan.  This process was a complete reversal of the previous policy that had shaped life in the south for the first half of the century, which had actively excluded Arabic along with a concomitant religious orientation promoting Christianity over Islam (Nyombe, 1997).  Predictably, this change of policy profoundly altered the south economically, socially and linguistically and helped sow the seeds for a civil war between the government in Khartoum and the Southern Sudanese movement.  The war has continued on and off from the time independence was declared in 1956 until late 2004 when some initial peace accords were signed.  Suffering and displacement caused by the conflict has seen many Dinka migrate to urban centers within Sudan.  This has meant greater exposure to and use of Arabic by many young people (Idris, 2004)
.  If peace plans proceed, however, a greater level of autonomy is planned for the south, with suggestions of a renewed focus on literacy and education in indigenous languages (Idris, 2004). What the future of English will be is uncertain but there are indications it may once again take on a more prominent role socially and institutionally.   

1.4 Literature Review

1.4.1
Immigrant languages and language maintenance and shift

With increasing movement of populations globally, immigrant communities and their language use have been the focus of a great deal of sociolinguistic study.  Such studies make use of a variety of quantitative and qualitative methodologies, increasingly in combination, in order to describe and analyse both patterns of language use and attitudes towards language maintenance and language shift of immigrant languages. While some difference of opinion exists amongst scholars regarding terminology, the term language maintenance is generally applied to individuals or a community of speakers continuing to use their language in a situation of language contact, ie. where there is competition from one or more languages to be the sole language used in particular domains or situations (Pauwels, 2005). The corollary of this is language shift in which speakers of a language that has traditionally been dominant across a range of settings and situations for that group change to the use of the language that in the group’s current context is more dominant.  The use of the term language shift is often used to refer to change at a community level and the terms language loss or non-acquisition of language are used in reference to an individual’s declining or infrequent use of a group’s original language with concurrent increased or dominant use of another more widely used language (Fishman, 1972).

Many studies have used census data as the basis for large-scale investigations across ethnic groups over time, such as those carried out in an Australian context by Clyne and others (eg. Clyne, 1991, 2001; Clyne & Kipp, 1997, 2003b, 2005; Kipp, Clyne and Pauwels, 1995).  As Pauwels (2004a, 2005) points out, such census data studies have been valuable in identifying the patterns of language use and maintenance across different ethnic groups in consideration of a range of variables such as age, gender, endogamy and exogamy, period of residence in Australia, level of income and other factors.  Possible weaknesses of these analyses include the self-report nature of census data, along with the ambiguities of terms such as ‘home language’, ‘mother tongue’ and ‘language use’ and the consistency of their interpretation by census respondents (Pauwels, 2004a).  In addition census data is limited by the nature of the questions posed, over which the linguistic researcher has no control and which in the Australian census related exclusively to home language use and hence did not reflect use of community languages more widely in the community across different domains (Pauwels, 2004a; Clyne, 2005).  

Nonetheless, such investigations have yielded much valuable information with regard to language shift and have provided the starting point for more in-depth analyses (Pauwels, 2004a) using interviews, focus groups and family case studies, such as that carried out by Clyne & Kipp (2005) on Somalis in Melbourne.  One of the findings to come out of census and other studies is the pattern of substantial language shift from the immigrant language to the dominant culture language typically occurring within three generations. Grosjean (1982) explores this pattern in relation to the United States and it has been consistently reflected in a range of studies (Alba, Logan, Lutz & Stultz, 2002; Fishman, 1991 and Veltman, 1983 amongst others) that have utilized a variety of research approaches.

What is interesting for sociolinguists is why rates of shift vary between groups and to this end researchers have focused their attention on an extensive range of factors that potentially influence language maintenance and language shift. Grosjean (1982) places these in 5 broad categories – social aspects, attitudes, use of languages, government policy and other factors.  Social aspects include such factors as a group’s circumstances of immigration, such as when and why it occurred (was it voluntary or forced?), whether there is continued immigration from the home country and whether the migration is permanent. The size and geographic concentration of the group in the new country may have an influence, either to the detriment or the benefit of language maintenance, as might the relative isolation of the group from other minority groups and the majority group as well as from the home country.  Intermarriage, the social configuration of the group and social mobility are other factors along with religion, occupations and educational policies of the group.  Domains and the purpose of language use also play a role.  Of the factors mentioned, attitudes of both the minority group and the majority group to each other and to various aspects of language and multilingualism have been singled out by Bradley (2002) as a key factor in language maintenance.   

Attitudes towards language include what is deemed appropriate use of a language, what is felt or believed about a language and whether it is considered desirable to maintain it.  Such attitudes have been considered of particular importance in assessing the degree to which a community of language speakers is inclined to shift to a more societally dominant language (Bradley, 2002). A concept that has been usefully applied in several studies (Smolicz, 1981; Smolicz et al. 2001) is that of language as a core cultural value.  This term specifically addresses whether language constitutes a core or central aspect of a group’s sense of cultural identity or whether in fact the language is considered only of marginal importance to the maintenance of the group’s collective identity. 

In contrast to this, it has been posited that maintenance is more likely to occur with languages ascribed a high value in the linguistic marketplace for socioeconomic or other status reasons (Bourdieu, 1991).  People may be discouraged from maintaining or choose not to maintain a minority language in order to ‘get ahead’ with the more ‘valuable’ variety (Bradley, 2002).  Whatever factors may influence attitudes, it must also be considered that they are prone to change and can be a cause of difference between individuals or groups that have otherwise been subject to the same circumstances (Stoessel, 2002).  As opposed to an attitude per se, language maintenance may also be affected by a lack of awareness of language change and the factors that can inhibit or promote it.  Communities of speakers may only realize that language shift or loss is occurring once the process is well underway (Grosjean, 1982; Bradley, 2002; Pauwels, 2005).  

1.4.2 Teens and language use and language change

Although many researchers have investigated language attitudes, use and maintenance in Australian migrant communities (Pauwels, 1985; Clyne, 1991; Kipp, Clyne & Pauwels, 1995; Bradshaw & Truckenbrodt, 2003; Borland, 2005; among others), only a few have investigated these issues with a specific focus on teen and adolescent populations (Smolicz & Harris, 1976; Rado, 1976; Cauchi, Borland & Adams, 1999; Pauwels, 2005).  Where studies of teens have been carried out in the US, UK and Europe, they have often focused on monolingual subcultures of teens (Eckert, 1989; Bucholtz, 1999) or on dominant ethnic minorities (Zentella, 1997; Heller, 1999; Rampton, 1995).  In Australia, high proportions of groups arriving in the current wave of migration from Africa are children and teens (Clyne & Kipp, 2005) with those from Sudan having a history of multilingualism, disrupted schooling, loss and displacement. It is not only timely, then, but also necessary for research to focus on young people if we are to gain an understanding of their present and future linguistic practices and facilitate in any way the maintenance of what are new community languages in Australia.  The following section will discuss some of the sociolinguistic research to date that has investigated the linguistic behaviours and attitudes of teens and adolescents.  

Teenagers are frequently seen to do things differently to people at other stages of life, be it in language use, fashion, cultural interests or general behaviour.  This is often implicitly acknowledged in the way people talk about teenagers, the way teenagers talk about themselves and in fact the way they talk (James, 1995). This sets them apart from younger children, compared to whom they have more freedoms and responsibilities, as well as from adults, with whom they are not yet on an equal footing in terms of full access to societal roles (Eckert, 2004).  The shift from each of these life phases to the next necessitates a change of role and an adjustment of identity and James (1995) has observed that use of child and youth specific varieties of language are critical components in signifying this passage from one phase to the next. Eckert (2004) highlights the significance of adolescence in Western society as a time when teenagers innovate language change as part of their construction of identity created partly in opposition to their elders. Similarly, James (1995) characterises individual speech acts as examples of young people’s performance of identity and of becoming social.  

However, it is not only in contrast to these generational groups that teenagers seek to mark out their teen identity, but also in relation to groups amongst their own peers.  For this reason the emphasis in many studies has been on particular subcultures of youth, such as Eckert’s (1989) seminal work on ‘jocks’ and ‘burnouts’, two of the primary in-group identity labels used by youth in a Detroit suburban high school and Bucholtz’s (1999) study of ‘nerds’, categories that also have their equivalents in Heller’s (1999) study in a bilingual Canadian high school.  

An Australian study that looked at the way in which particular youth in-groups or subcultures distinguish themselves through variations in language use was carried out by Annette Schmidt on young Dyirbal speakers in Jambun in northeastern Australia.  The Dyirbal study is interesting for the way in which it highlights bilingual adolescents’ choices to draw on the resources of the different languages they speak (in this case Dyirbal and varieties of English) in order to create a specific code that bonds them as a group and distinguishes them from both their traditional Dyirbal speaking elders and other groups of their peers.  

In a European context, De Bot & Stoessel (2002) remark on the impact that second and third generation migrant adolescents are having on language use amongst their peers in the Netherlands and advocate further investigation of youth networks and attitudes.  Similarly, Rampton’s (1995) ethnographic study of bilingual adolescents in Britain has highlighted the way in which these young people have engaged in what he terms language crossing, a phenomenon in which youth choose on occasion to adopt language varieties, in this case Panjabi, Creole and Stylised Asian English, normally associated with ethnic groups to which they do not belong.  In Sweden, Wiklund (2002) has investigated the effect of the social networks of immigrant youth on their proficiency in Swedish.

In many of these studies focusing on youth language behaviours, researchers have used an ethnographic approach, often as participant observers and employed a range of data collection methods to arrive at a richly detailed understanding of their subjects’ practices and attitudes.  In the following section a range of these and other analytical research approaches are outlined with some discussion relating to the development of methodology for this study.  

1.5 Literature Review: Framework Analysis

While the primary focus of this study is the language use and attitudes of a group of Dinka teens, a secondary focus is the design of a methodological approach suited to the research questions and the specific context and characteristics of the sample group.  For this reason, a discussion of selected methodologies from previous studies investigating language use and maintenance is given below. 

1.5.1
Domain analysis

One of the most frequently used approaches in gauging the language use patterns of bi- and multilingual migrants has been domain analysis, commonly involving the use of questionnaires in order to elicit data, either in written format or in response to an interviewer.  The concept of domain was proposed by Fishman (1972) to examine the ways in which certain language varieties were seen to be used more in certain institutional contexts. Three contextual factors are considered in a domain analysis, namely the setting (location and time), the participants (interlocutors) and the topic (Pauwels, 2004a, Holmes 2001).  Using the questionnaire, participants are asked to report which language they choose to use in a particular domain in relation to a particular topic and with whom they will use this language.  The range of domains commonly examined includes the work domain, the school domain, the neighbourhood domain, the religious or church domain, the friendship domain and the family or home domain.  This last domain has been found to be of particular significance in language maintenance and language shift studies as it is usually in the home/family domain that language maintenance is seen to be most effective, with the community language being used between multiple generations to greater or lesser degrees (Tannenbaum, 2003)
. The degree of use in this domain and the factors affecting it are seen to be crucial in determining the rate of language shift (Pauwels, 2004a). 

1.5.2
Social Network Analysis 

As mentioned in 1.4.2, ethnographic approaches, including those where participant observation is a primary method of data collection, have been able to provide a rich level of description missing from other studies.  Milroy (2001) comments, however, that few researchers make explicit the link between the broader socio-political factors and the variables examined and posits social network analysis as a specific ethnographic method that is particularly suited to achieving this.  As an analytical tool, social network analysis has heavily influenced the field of sociolinguistic research into immigrant language use in recent years.  Originally an anthropological and sociological term, it was Milroy (1987 [1980]), in her study of urban vernacular language use across three different inner city communities in Belfast, who first systematically analysed the relationship between social networks and language choice.  Social network analysis has since been used in bi- and multilingual contact settings by a number of researchers (Gumperz, 1982, Schmidt, 1985; Li Wei, Milroy & Pong, 1992; Raschka, Li Wei & Lee, 2002; Stoessel, 2002; Wiklund, 2002).  This approach has added a further dimension to the descriptive ‘macro’ nature of domain studies with their focus on broader socio-political factors, by providing detailed ‘micro-level’ information about how people use language with the networks of individuals with whom they interact on a regular basis (Milroy & Muysken, 1995; Milroy, 2001)). Milroy’s conceptualization of this term achieves this in two distinct ways.  Firstly a measure of the strength of links between contacts in a network, termed multiplexity, which defines the capacity in which an individual knows each contact in the network, for example, as a relative, friend, workmate, neighbour or other.  Secondly, Milroy developed the term density, to describe the degree to which contacts within a network know all other contacts in the network (a dense network) or whether they are only connected to the ego at the centre of the network and no-one else (an open network).  Situations between these two extremes are rated as more or less dense.  These descriptors highlight the value of social network analysis to studies investigating language use and maintenance in that they provide a qualitative evaluation of the linkages between an individual and the range of contacts that make up their networks.  Hence it is not necessarily the number of contacts or the frequency of communication with contacts within a given network that is important, but also the quality or value attributed to that link and the multiplexity of those links, that may play an important role in determining the attitude an individual places on a particular language and/or their use of a particular language.  

Of particular interest in relation to language use and maintenance are the first order contacts within people’s social networks, those contacts an individual knows personally and with whom he or she has direct contact (Milroy, 1987).  These are in contrast to second order contacts who are not personally known to the individual but who could be ie. the ‘friends of his friends’.  Schmidt (1985) and Smolicz et al. (2001) have found it helpful to examine a further sub-grouping of first order contacts, the primary relations of an individual.  This term, borrowed from Cooley’s work in sociology, refers to those people with whom an individual has a close, face-to-face, cooperative relationship either in the family or other in-group such as friendship networks.  Primary relations may also include close contacts from school, work or organizational contexts, but relationships in these domains will often consist of more distant, formal secondary relations (Smolicz et al., 2001).  

Several researchers have advocated for more qualitative data to support network analysis and for greater uniformity in network methodologies in order to provide a structured framework for analysis that can be easily replicated and compared (De Bot & Stoessel, 2002; Wiklund, 2002; Li Wei, Milroy & Pong, 1992).  Stoessel (2002) designed a three-tiered approach to data collection including domain and social network analysis questionnaires and semi-structured interviews with these objectives in mind.  Her data collection instrument proved effective for her research aims and with her chosen sample group of ten university-educated female immigrants.  However, the applicability of the instrument to other populations less tightly controlled for education levels and other variables is doubtful given the length and complexity of the questionnaires and the time required overall for data collection.  In addressing methodological questions in bilingualism, Li Wei recommends that a study should aim to employ the best research methods ‘that are appropriate for the research agenda and can provide evidence for answering the research questions’ (Li Wei, 2000:481).  On this basis it appears that attempts to create a uniform methodology would seem to ignore the inherent complexity of the circumstances and phenomena under investigation.  This is not to suggest that there should be no consistency in methodological approaches, simply that the approaches used should be appropriate to the target group and research questions and in this way allow for detail and complexity to emerge.  With respect to achieving this aim, the methodological approach undertaken in this study has been primarily qualitative and has modified and combined aspects of several of the methodologies mentioned. The rationale for the design is discussed in detail in 2.2.2 and 2.2.3.

This chapter has given an introduction to the aims of the study and provided background information about the population being investigated and their languages.  A brief overview of research investigating language use and maintenance discussed the common finding of language shift to the dominant language occurring within three generations and the influence of attitudinal factors.  Particular attention was given to previous studies on teens’ tendency to use language in distinctive ways and to instigate changes in language use.  Finally, there was some discussion of methodological approaches to investigating language use and maintenance, including discussion of the analytical frameworks of domain and social network approaches.  The following chapter will present the research questions and methodology for this thesis.

Chapter 2

Methodology

2.1
Research Questions

This study focuses on teens within the Dinka-speaking Sudanese community based in the western suburbs of Melbourne, investigating for each individual their domains of language use, their social networks and the attitudes they hold towards the languages they speak and circumstances of use. Adult parents and guardians have also been interviewed for the purpose of contrastive analysis, in light of the research discussed in Chapter 1. The following research questions have framed the investigation. 

1) What range of languages are used by Dinka Sudanese teens and their parents or guardians, with whom do they use these languages and across what domains? 

2) Do the social networks of the Dinka individuals interviewed facilitate the continued use of one or more of these languages and in which networks, if any, do they use English?  

3) What are the attitudes of Sudanese teens and their parents/guardians to maintaining one or more of the languages they arrived with?

4) What are the attitudes of the study participants to learning English as part of their new status as migrants in Australia?

2.2
Data collection 

2.2.1
Participants

In all, five teens, two males and 3 females, were interviewed for this study ranging in age from 13 to 19 years old.  Four of the five teen participants were recruited from Dinka Sudanese teens attending Saturday morning ESL tutoring sessions at the Western suburbs centre of the Sudanese Australian Integrated Learning (SAIL) programme.  

Four of the teens had lived in Kenya and one in Egypt prior to their migration to Australia.  For the purpose of this study, the term transition country will be used to refer to the country or countries in which the refugee participants resided after leaving Sudan and before coming to Australia.  In order to ensure participants’ anonymity and to help bear in mind the features of age, gender and transition country, teen participants have been coded first by letter, K for Kenya or E for Egypt, followed by ‘m’ or ‘f’ for male or female and finally the numbers for their age. Thus the five teen participants in order of age, gender and transition country are Km19, Km18, Kf15, Kf14 and Ef13.   

Four adults related to the five teenagers were also interviewed and codenamed along with teens.  In two cases these were the mothers of the teens, Km18 and Kf14.  In the other two cases, the adults were relatives with whom the teenager now lived.  In Kf15’s case this was an older cousin, from her father’s side with whom she had also lived in Kenya. In Km19’s case this was an uncle with whom he had been reunited in Australia, this uncle having come through Egypt rather than Kenya.  The adults were all aged 34 to 39 years old.  Each adult has been codenamed in order to identify his or her relationship to the teens.  Hence, Km19U is the uncle of said teen, Km18M the mother of this teen, Kf15C the cousin of this teen and Kf14M, the mother of this teen. The mother of Ef13 was not interviewed. 

2.2.2 Data collection instruments 

The methodology developed for this study utilises three analytical tools – domain analysis, social network analysis and qualitative interview questions. Data collection for all three components was designed to occur simultaneously within one face-to-face recorded interview between each participant and the researcher.  The purpose for combining these tools and working with them simultaneously in one interview was two fold. Firstly, to facilitate a more natural conversational flow that was felt would help establish a rapport between the researcher and the participants in what for logistical reasons associated with the nature of the SAIL program could only be a relatively brief encounter.  Secondly, a one-off interview was designed to make the process less intimidating and less arduous for participants than it was felt questionnaires and other data collection instruments used in previous studies were likely to do.  For this reason, research approaches and instruments from previous studies were modified and the most suitable elements chosen with characteristics of the sample group taken into consideration. Primary amongst these were the potentially variable literacy levels of prospective interviewees which background research had highlighted as a likely issue, thus making an oral interview the most suitable format.  

The data collection instrument was pilot tested on one participant before being finalized for formal data collection. The final instrument developed comprised four components outlined below.

1. Background questionnaire
 – This initial questionnaire enabled the researcher to ascertain details of a range of mitigating factors that were thought would influence language use.  These included the range of languages known and used in the past and present by all participants, the country of birth, the number of years (if any) lived in Sudan and in other countries as refugees before coming to Australia and the self-reported proficiency levels in each of the listed languages. Data collection for this component also involved some discussion of educational experiences in all of the countries in which participants had lived.  

2. Domain Analysis
 – The second part of the response form for each participant was a pictorial map of domains with English, Arabic, and Dinka listed as possible language choices along with the open category of other.  Comments were able to be made next to each language regarding the frequency or nature of language use in that domain as described by the participant, for example ‘occasionally’ or ‘mixed with X’ or ‘just some words’.  

3. Social Network Analysis
 - The third aspect of data collection involved mapping participants’ social networks onto several pictograms with each one reflecting a particular domain as described in the domain analysis map. This layered mapping was designed to enable cross-referencing during the analysis phase so it could be determined what commonalities or contradictions/complexities were evident in the participants’ responses compared to the reported language practices of the domain analyses.

4. Qualitative Interview questions
 - The fourth aspect of data collection involved qualitative questioning of each of the participants.  Qualitative responses to interviews were analysed to identify themes and patterns emerging across the range of interviews as well as to identify individual differences in behaviour and attitudes.  These were then considered in light of the results obtained from the domain and social network stages.  

2.2.3 
Data analysis

2.2.3.1
Domains 

A number of domains and their relationship to language use were investigated and compared in the analysis.  The domains investigated include – home, transition country, school, workplace, neighbourhood, organizations (including SAIL, church or religious centre, sporting teams and clubs) and literary (reading and writing) if applicable, with a final category of ‘other’ to include any other unspecified domains that varied between individual participants. Transition country refers to the country in which refugees have resided for the longest period before coming to Australia.  
2.2.3.2
Social Networks 

Within each domain-oriented network, first order contacts that constituted primary relations for the individuals were identified. Nomination of those people constituting primary relations for each participant was done in lieu of other scoring or classification methods that seek to define more exactly the degree of closeness between participants and various network members. This was done partly in view of the fact that with limited time in which to engage and interview teen participants, the more time consuming and detailed questioning involved in obtaining this information was unfeasible and likely to put teens off wanting to participate.

2.2.3.3 Qualitative Questions

In order to elicit attitudes from participants regarding their language practices and language maintenance, a series of qualitative questions was prepared as a guide, a copy of which can be found in Appendix 4. While initially these questions were asked in sequential order at the end of the interview, on some occasions I began with the questions when I judged that it would be helpful to ‘warm up’ the participants for discussion about language.  This was particularly true when interviewing the teens as it often seemed easier to get them to talk about their feelings first off before proceeding to the more technical aspects of recording domain and social network information.  In addition to the set questions, the analysis was illuminated more fully by unsolicited opinions and the responses given to spontaneous questions occurring throughout the interview process. For example, on discovering that Kenyan based teens who had developed proficiency in Kiswahili were still using this language in Australia, I asked  ‘Why do you speak Kiwahili now that you are here?’

The combination of these methodologies has proved valuable in providing a rich variety of qualitative data affording some interesting and unexpected insights into the language practices currently taking place in this particular ethnic group who are beginning to establish themselves in Australia.  Chapter Three following presents results of the first two stages of analysis, the domain and social network components, and Chapter Four interprets these in conjunction with the articulated attitudes as the basis for an overall description of language use and attitudes amongst members of the sample group.  

Chapter 3 
Results and Discussion

This chapter will begin by presenting background information factors that emerged as salient to language use and attitudes.  The domain analysis section will follow, beginning with results for teens, including self-reported proficiency levels, followed by results for adults and then a comparison between generations.  In the following section, social networks will be discussed generally for the sample group and then more specifically in relation to how they do or do not facilitate the use of each language.
3.1 
Mitigating factors affecting language use and proficiency levels 

Before presenting and discussing the results of the study, it is necessary first to highlight for attention a number of factors that potentially influence the range of languages used by the Dinka teens interviewed and their self-reported proficiency in each of these languages.  These factors, set out in table 1 below, include country of birth and years spent in Sudan, length of residency in transition countries and year of arrival in Australia. 

	TEEN

NAME
	COUNTRY

OF BIRTH
	YRS IN SUDAN
	YRS IN

AUSTRALIA.
	TRANSITION

COUNTRY 1
	TIME

THERE
	TRANSITION

COUNTRY 2
	TIME

THERE

	
	
	
	
	
	
	
	

	KM19
	Sudan
	6
	1.5
	Ethiopia
	2yrs
	Kenya
	9 years

	
	
	
	
	
	
	
	

	Km18
	Sudan
	12
	3.6
	Somalia
	1 year
	Kenya
	2 years

	
	
	
	
	
	
	
	

	Kf15
	Sudan
	2
	1.8
	Kenya
	11 years
	
	

	
	
	
	
	
	
	
	

	Kf14
	Ethiopia
	0
	6.7
	Ethiopia
	1 month
	Kenya
	8 years

	
	
	
	
	
	
	
	

	Ef13
	Sudan
	5
	3.2
	Egypt
	5 years
	
	


                 Table 1.  Potential mitigating factors affecting language use and proficiency

It should be noted here that these factors influence but are not solely responsible for the patterns and themes emerging from the three sets of data.  Rather they should be seen as parts of the picture and the way in which these operate in conjunction with the identified research variables will be explored in the discussion of the results. 

3.2
Domain Analysis

Research Question 1: What range of languages are used by Dinka Sudanese teens and their parents/guardians, with whom do they use these languages and across what domains?
For both teen and adult interviewees, language use showed some marked variety both in the range of languages used and in the domains in which particular languages were used.  The results and discussion below will first address the patterns of language use amongst teens, followed by the patterns of language use amongst adults and conclude with an inter-generational comparison between teens and adults.  Along with overall use patterns, the self-reported proficiencies for each interviewee will be discussed and consideration given to the mitigating factors mentioned.  

3.2.1
Dinka Teens

3.2.1.1
Language use by Dinka teens

All Dinka teens interviewed for this study were multilingual in at least three languages, including for each person Dinka and English. Self-reported proficiency across the languages varied widely between participants however. In addition to Dinka and English, four of the five teens were proficient to varying degrees in the Arabic and four teens had proficiency in Kiswahili, the official language of Kenya.  One participant also had some proficiency in Somali as well as Acholi, another indigenous language of Sudan.  The languages used by the five teenagers interviewed can be seen in Table 2 below. 

	 Name
	Language 1
	Language 2
	Language 3
	Language 4
	Others

	Km19
	Dinka
	English
	Arabic
	Kiswahili
	

	Km18
	Dinka
	English
	Kiswahili
	Arabic
	Acholi, Somali

	Kf15
	Dinka
	Kiswahili
	English
	
	

	Kf14
	Dinka
	English
	Kiswahili
	Arabic
	

	Ef13
	English
	Arabic
	Dinka
	
	


          Table 2.  Range of languages used by the Dinka teens in order of self-reported proficiency
3.2.1.2
Self-reported proficiency in languages 

In the background information completed for all study participants, each interviewee was asked to report on their spoken proficiency as well as their ability to read and write in each of the languages they reported using.  They were asked what the first language was that they had learned and which languages they had learned in their lives subsequently. In answer to the question “What languages do you speak, read and write?” interviewees were asked to rate their spoken ability, reading ability and written ability on a four-stage scale ranging from ‘not at all’, ‘a little’, ‘quite good’ to ‘very good’. Clearly self-reported proficiency is not an accurate or easily comparable way of establishing actual levels of proficiency.  However, it is still an instructive and useful component to include, as a speaker’s perception of their own language ability may also be regarded as an important attitudinal factor that plays a role in continued use and maintenance of languages (Grosjean, 1982) and this will be illustrated with reference to some of this participants of this study later in the discussion.  

While all teens could speak Dinka, the four teens who had lived in Kenya reported their proficiency as very good and higher than that of Ef13, who reported her level as quite good.  Arabic proficiency varied widely. Ef13 had the highest level, having lived and been educated in Arabic dominant environments all her life up until she arrived in Australia, first as a child in the capital of Sudan, Khartoum and then in an urban centre in Egypt.  Km19 spoke only a little, Km18 reported his Arabic as quite good having been educated in Arabic up to age 12 in southern Sudan, while Kf15 and Kf14 reported minimal proficiency in Arabic, though Kf14 reported having ‘picked it up’ here by exposure to its use in the Sudanese community.   By their own standards, all teens regarded their English as either quite good or very good and for the girls it was the only language in which they reported quite good levels of literacy, having either lost their literacy in other languages or never having acquired it.  Both males reported being literate in Dinka, though without much opportunity to practice other than for Km19 reading the bible and some books.  The four teens who had lived and attended school in Kenya prior to coming to Australia reported some proficiency in speaking and reading Kiswahili, ranging from a little to quite good and Km18 reported speaking some Acholi and Somali. Refer to Appendix 5 for results of the self-reported proficiency ratings for teens.

3.2.1.3
Teens – Intra-generational Domain Analysis

Table 3
 on the following page shows results for language use across domains for Dinka teens.  With only a few exceptions, all participants use more than one language in almost every domain except the literary one.  Beginning then with the literary domain, all teens reported that since arriving in Australia, reading and writing activities have now become virtually entirely restricted to English.  

For all participants, Dinka is predominantly used in the family domains both at home in Australia and in phone contact with extended family overseas.  While it was still a main language of use for teens while living in the transition country, this began to be challenged by attendance at school and education in the language of the transition country, which for the four Kenyan based participants meant use of Kiswahili and for Ef13, the use of standard Arabic. 

Next to the home domain, church and organizations remain the domains in which the teens’ bilingualism is in most active operation.  All the teens, except Km18, reported attending church on a weekly basis where they were part of large Sudanese congregations. This domain provided the greatest opportunity for teens to gain formal and informal exposure to all three languages as church readings were in some instances done alternately in English, Dinka and Arabic and aspects of the service were interpreted in the two Sudanese languages. 

The organization domain is the most interesting one in which to examine language use by Dinka teens as in all cases it is where each teen has the opportunity to spend time with their Sudanese peers. SAIL is of particular interest since it is a forum in which teenagers who have arrived in Australia by different migratory paths have the chance to meet and 

Language use across domains – Dinka Teens

E =English, A = Arabic, D = Dinka, K = Kiswahili

	Name
	trans.

country
	Family 

Aust.
	Family

Sudan/

other
	neighbour-hood
	School 
	organisation
	church
	close

friends
	Literary

	Km19
	D K E
	D E
	D A E
	E D
	E D A
	D E
	E D A
	D E 
	E D

	Km18
	D K E
	D E 
	D E
	E
	E
	E D K A 
	N/A
	E D 
	E D K A

	Kf15
	D K E
	D K E
	D K
	D
	E D K
	D E K
	E D A
	E D 
	E

	Kf14
	D K A
	D E
	D E
	E D
	E D
	D E 
	E
	E K D
	E

	Ef13
	D A
	D A E
	D
	A E
	E A
	A E
	E A D
	A E D
	E


Table 3. Domain analysis for Dinka teens 

Language use across domains – Dinka Adults

	Name
	Trans.

Country
	Family

Aust.
	Family

Sudan/Other
	Neighbour-hood
	School
	Work
	Org.
	Church
	Close

Friends
	Literary

	Km19U
	A
	D A E
	D
	D
	E A D
	
	N/A
	D A E
	D
	D A E

	Km18M
	D A E K
	D E
	D
	D E
	N/A
	D A E
	D
	N/A
	D E
	E

	Kf15C
	D K
	D E
	D
	D
	D E
	
	N/A
	D A E
	D A K
	E

	Kf14M
	D A E K
	D E
	D A
	D A E
	N/A
	N/A
	D
	D A E
	D A E
	A


Table 4. Domain analysis for Dinka adults 

interact on a weekly basis as activities are organized in the afternoons for them following the ESL tuition and lunch. These include basketball, circus activities, cooking, drumming, photography and excursions.  This weekly gathering was the one in which I met four of the participants, where their interviews took place and where I had some chance also to observe their interactions with other Sudanese teenagers.  What the teens have reported about their language behaviour in this domain is also what I have observed. Teens speak English with the Australians and tend also to speak some English with each other.  As far as Sudanese language use at SAIL is concerned, however, some Dinka teens speak Dinka with each other and other Dinka teens speak Arabic with each other. It is also the case that Kiswahili will occasionally be used in this environment between those Dinka teens that know it well enough. 

Although Km18 no longer attended SAIL and was committed to his basketball teams, one team consisted entirely of Sudanese young men and hence this also was an opportunity for him to interact with people of the same background. It could be that Km18 feels more comfortable in this organization now as his teammates, all male, are aged 18 to 25. He reports using four languages in this domain but admits the preferred and predominant one is English, a pattern which will be more clearly illuminated by the social network analysis and the attitudes he expresses towards using these languages. 

The domain analysis shows how the time spent in the transition country and the proficiency developed in the languages spoken there has contributed to changing practices of bilingualism that has had some effect on the spread of languages across domains for this group of Dinka teens now living in Australia.  Four out of the five, those emanating from Kenya, are predominantly using both Dinka and English across a wide range of domains with only occasional use of Arabic. Ef13 is the exception to this pattern, reporting her use of Dinka as occurring almost exclusively in the home domain with only minor use in the church domain and with some friends. Her dominant language is Arabic which she alternates with English.  
3.2.2
Dinka Adults 

3.2.2.1
Language use by Dinka adults

Language use by adults was fairly uniform both in the range of languages used and the self-reported proficiencies, although a few interesting variations were reported.  

The following table illustrates the range of languages used by the adults.

	Name
	Language 1
	Language 2
	Language 3
	Language 4

	Km19U
	Dinka
	Arabic
	English
	

	Km18M
	Dinka 
	Arabic
	English
	Acholi

	Kf15C
	Dinka 
	Arabic
	English 
	Kiswahili

	Kf14M
	Dinka 
	Arabic 
	English 
	


     Table 5.  Range of languages used by the Dinka adults in order of self-reported proficiency

3.2.2.2
Self-reported proficiency in languages 

As might be expected, all adults stated that they were very good speakers of Dinka.  Only the male, however, was literate in Dinka, reporting his level as very good. Proficiency in English and Arabic varied though it is notable that the male also rated himself highly in Arabic and English literacy. Refer to Appendix 5 for self-reported proficiency results of adults.  

3.2.2.3
Adults – Intra-generational Domain Analysis

Table 4 on page 24 indicates the domain analysis results for Dinka adults.  Adults were also more uniform than teens in their use of languages across domains, using predominantly Dinka at home, with family overseas when talking on the phone, within their neighbourhoods where they had a greater number of interlocutors than were reported by teens, as well as formally and informally at church and in other organizations to which they belonged.  Arabic was used by those who could speak it with non-Dinka Sudanese neighbours and friends at church or visitors to the home. Arabic was also used formally within the church service.  School and work domains offer the main opportunities for English use for adults.  Km18M, the only adult currently employed, works at a factory some hours drive from Melbourne, where she also lives with her colleagues. She speaks Dinka and Arabic with a number of Sudanese colleagues and English with others. Two other adults are students and attend English classes at the local university of technology.  For one, many classmates are Sudanese and hence she frequently speaks Dinka outside of class times.  The other has a more mixed class group and reported frequent English use with them.  
3.2.3
Inter-generational Domain Analysis - comparing Dinka teens and adults

The intergenerational patterning of language use across domains illustrates many features that have become recognisable in migrant language use studies (see for example Smolicz et al., 2001; Clyne & Kipp, 2005:21).  The adults are maintaining a more consistent use of the mother tongue, Dinka, in the home domain and with friends, neighbours and family overseas.  Teens show greater variety than adults both in the range of languages they speak with some proficiency and in being actively bilingual at home, at school, in the organizations to which they belong (SAIL and basketball) and with their friends.  Teens are more literate than most of the adults and through school and other activities have more opportunity to use English in both spoken and literary modes. 

A major point of difference between adults and teens in this study is that those teens who have lived in Kenya report a far lower level of proficiency in Arabic than their adult carers, reporting a concomitantly less frequent use of Arabic across the domains. These teens use predominantly Dinka or English with occasional use of Arabic with non-Dinka Sudanese people of the older generation in particular and occasional Kiswahili with peers mostly ‘for fun’.  Ef13, the teen arrival from Egypt, however, displays an almost opposite tendency, her bilingualism being centred on Arabic and English with less frequent use of Dinka in all domains except the home, where she uses it with her mother and sometimes her siblings.     

In the following section, the variability of language use is examined in more detail based on participants’ descriptions of language use between themselves and those who constitute primary relations in their networks across the various domains. 

3.3
Social Network Analysis

Research Question 2 – Do the social networks of the sample of Sudanese teens and their parents facilitate the continued use of one or more of these languages and in which networks, if any, do they use English?  

This question will be addressed by first talking about why employing social network analysis has proved valuable in this instance in elucidating the dynamics of language use in this multilingual community over and above what the domain analysis has been able to show.  Secondly some general statements will be made about the nature of the social networks across the sample of teens and adults interviewed for the study. The main part of the discussion will examine how some of the participants’ networks are significant in the way they either do or do not facilitate the use of the languages with which the refugees arrived and English. 

3.3.1 Social networks augmenting domain analysis 

Domain analysis has been useful for seeing general language patterns across particular locations and the influence of institutional forces such as those at school on the choice of language used by the bilingual participants in this study.  Social network analysis focuses on the interactional patterns of individuals and allows us to see more clearly why several languages may be in use in a single domain.  Zentella’s (1997) findings of languages overlapping within domains in the Puerto Rican community of El bloque in New York City contradicts Fishman’s (1971) claims regarding the compartmentalization of language according to domains as found in his study of Puerto Ricans in New Jersey.  Fishman’s study relied entirely on self-reports in relation to language use in domains and Zentella attributes the difference in her findings to ethnographic observation and the mapping of language use in relation to social networks.  In the current study, I was able to corroborate the description of social networks given by teen participants for the organizational domain by my own observations of the teenagers every Saturday when the crowd congregated before and after their hour of ESL tuition. My observations of these linguistically linked networks of the Arabic speakers and the stronger Dinka speakers amongst the general melee of a hundred or more Sudanese children and teenagers confirmed why it became important to talk to them in more depth about what constitutes these networks and how and why they exist in the form they do.    

3.3.2
General features of social networks of Dinka teens and adults 

In considering the networks of teens in this study and how they compare to adults it is worth bearing in mind a number of characteristic features of network behaviour that have been commented on by researchers. Cochran (1990), in his discussion of networks and their relationship to social institutions, and Wiklund (2002), in her study of immigrant adolescents’ networks in Sweden, report on Fischer’s (1982) finding that involvement in education consistently leads to both larger and more geographically dispersed networks. In considering the nature of ties that might be considered to have greater significance for language use, the friendship ties of young people, many of which are contracted in a school environment, but which extend beyond the school setting, have been found to be particularly close (Chambers, 1995) and play a highly influential role in what is acknowledged as a particularly sensitive phase of life (Willis, 1990).  Cochran (1990) also comments that older children and adolescents are more concerned with ‘expanding their cognitive and social horizons’ and are impacted more by structural elements of networks such as overall size of the network, the number of non-kin contacts and diversity.

It is not surprising, then, that the teens in this study, due in part to their attendance at a variety of local schools, had much looser networks than those of the adults.  Their circles of contacts were wider including in all cases some non-Sudanese friends as primary contacts.  Although only two of the teens, Kf14 and Kf15 who were cousins, appeared in each others networks of primary relations, they were at a community level all interconnected, either as relatives or at other times by attendance at SAIL, church or by the friendship links of their parents.  Communal gathering at church and at the Saturday SAIL programme contributed to a high level of density in both the adults’ and teens’ broader networks of first and second order contacts and was characteristic of the way in which support networks established by settling migrants in urban areas can also act simultaneously to maintain language (Milroy, 2001). The network diagram below shows the network connections between all teen participants in relation to the SAIL programme. 

    

 SAIL



 

                       
                                                                                                                 cousin

                                                                                                                 primary relation friend 

                                                                                                                 2nd relation friend from SAIL

                                                                                                                 2nd order contact outside SAIL

                                                                                                                   (ie. friend of friend)                       

Figure 1. Network of teen participants within and outside of SAIL 

While all the teens attending SAIL know each other at a secondary level of friendship, Kf14 and Kf15 are the only ones who are part of each other’s primary networks of relationships.  They have a multiplex relationship as both cousins and friends that see each other at SAIL as well as at church, at home and other community gatherings.  Km18 is outside of the SAIL network but knows Kf14, Km19 and Ef13 at a more distant level through his mother, sisters and others in the community.  

3.3.2 Networks and their relationship to language use 

In the following sections, there will be a brief discussion of the most significant networks influencing the continued use of the three main languages used by the teen participants, Dinka, Arabic and English.  More details of results can be found for each of these languages in Appendix 8.  Kiswahili, used by teens who had been in Kenya, was found to play an interesting but peripheral role in network interactions. In depth examination of this language was beyond the scope of this study.  However, it has the potential to be an interesting subject of further study and some initial observations about the use of Kiswahili have been included in Appendix 7.

3.3.3.1 
Dinka 

The family network constituted the greatest opportunity for the continued use of Dinka for all of the teens interviewed.  All live in big households with between four and ten others and some have access to extended family including for Kf14, a non-English speaking grandmother and great-grandmother living with five uncles in the next street. Km18, Kf14 and Ef13 live with siblings and a mother, while Km19 and Kf15 live with uncles and aunts and/or cousins. All households include younger children down to five years old and three homes have two or three year olds who don’t yet speak English. In all homes Dinka is the main Sudanese language spoken and is consistently used, although almost all teens reported answering in English at least some of the time to the adults and also reported using English with their siblings.  

Km18 differs from other participants in the study since his mother works and lives away from home during the week. He becomes the nominal adult carer for the family, but finds it hard to use Dinka consistently with his siblings. 

“I want the kids to learn Dinka, like now, they not really speak Dinka, but when I’m at home with them sometimes I speak with them Dinka, but when I left, when everybody left, they can’t speak Dinka.  They’re kind of mixing English and Dinka.  It’s hard for me to speak Dinka all the time.  I just sometimes speak English with them … it’s easier for all of us.” (Km18)

Whether Dinka is spoken more with the mother present would need to be confirmed by observation over a period of time though initial observations in this study suggest this may be the case. Certainly in Ef13’s case there is more Dinka spoken with the mother present as she reports, “Sometimes she says to us to talk Dinka”, and asks them specifically to talk in Dinka to Ef13’s 4-year-old brother “‘cause he was born in Egypt” and has had less exposure to Dinka.  

In contrast to Stoessel’s (2002) focus on the home country network as a primary site for home language use for ten educated migrant women in the US, in this study the family network in the home or transition country proved to offer very limited opportunities for continued use of Dinka, and then mostly for the adults rather than the teenagers.  Each participant was able to cite a number of relatives (up to 35 siblings in the case of one adult!) still living in Sudan or as refugees in one of the neighbouring countries. Literate forms of communication were not used, except by one adult in Arabic to his brother in Khartoum.  In instances where not even phone contact was possible, there was no communication, but in cases where it was, calls varied from weekly to once a year.  Conversations were in Dinka for the most part except for Kf14 who reported speaking English with a cousin in the US with whom she had a close relationship and Km18 who reported speaking English to his university educated father, currently a refugee in Uganda.  Many teens had never met or had little recollection of their distant relatives so tended not to express as much interest or place as much value on the phone calls as the parents. Hence the role of this network in continuing the use of Dinka for teens was minimal and overall could be said to be more important for adults with such contact providing an infrequent but valuable source of emotional support.

Descriptions of close friendship and peer networks amongst teens at school, SAIL, basketball and church suggest that those who have been in Kenya tend to include more teens from Kenya amongst their primary relations and similarly those coming from Egypt include more teens emanating from Egypt within their primary personal network.  The main reasons articulated for this network orientation are the cultural and linguistic experiences that teens share from their different transition country experiences.  This apparently causes them to feel some sense of difference to teens from other transition countries, an issue that will be commented on further in the discussion in Chapter 4.    Participant responses give some indication that there is a greater tendency for Dinka to be used amongst those networks of teens who have spent their transition years in Kenya and also suggested that Kenyan based teens were more proficient speakers of Dinka. 

3.3.3.2 Arabic 

“All young Egyptians who came from Egypt, like when they’re all together, they don’t really use English.  They just speak Arabic and all that. ” (Km18)

All of the teenagers in this study, except Kf15, reported using Arabic sometimes with members of the broader Sudanese migrant network at community gatherings and in the organization domains of SAIL, basketball and church.  However, one teen, Ef13 who had lived in Egypt, reported speaking Arabic regularly with other teens who constituted part of her primary network of relations.  Within her network at SAIL, she identified by name 16 people, a mixture of boys and girls whom she considered friends. All of these teenagers had also come through Egypt and with them Ef13 primarily spoke Arabic and sometimes English. Of this large group, three were particularly close friends with whom she had multiplex ties, as they were also part of her networks at school and church.  Looking at the network diagram for Ef13 in Figure 2, it can be seen that her friendship network within SAIL is an extremely dense one which offers a lot of opportunity for Arabic language use and conforms to the pattern described by Km18 above.  
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                                                                                                          Multiplex primary relationship 

                                                                                                          including SAIL, church and 


             Ef13                                     EfF2 

     

      school.
                                                                 EfF3                                secondary relationship SAIL

Figure 2. Friendship network for Ef13 at SAIL 

While Arabic is not the language of choice for the other teen participants amongst the closest contacts in their networks, they do gain exposure to it and have the opportunity to use it in the broader Sudanese migrant community. Kf14, the only one who has never lived in Sudan and who has spent most of her life in Kenya and Australia, reports having ‘picked up’ Arabic just from hearing others around her speaking it. She says ‘If I’d went to Egypt I would have learnt’.  Km18 attributes improvements in his Arabic to the exposure he has had to ‘good’ Arabic amongst the wider Sudanese community here. 

“I used to speak Arabic Juba already and then I have to learn this Egyptian way of speaking Arabic and all that so I’m just like a bit increasing my Arabic here. Most Sudanese people speak really good Arabic, Egyptian Arabic.” (Km18)

However, the willingness expressed by most of the teens to learning or improving Arabic through interactions in the community does not extend to wanting to develop a formal knowledge of the language. Arabic is a second language for all teens in the study and with opportunities for interaction in Arabic limited for most teens to those occurring outside their networks of primary relations, it will be interesting to see how long it continues in its role as lingua franca amongst the migrant community living in Australia.  

3.3.3.3

English

English was widely used by teens with almost all people who constituted primary relations in their networks at home, at school, at SAIL, at church and other friendship groups. Two teens, Kf14 and Km18 used English predominantly in their interactions with close contacts, including their Sudanese peers, such as those in Km18’s basketball team and for Kf14 most of her friends at SAIL.  Km18 is of the view that dominant use of English and Arabic by younger generation Dinka is widespread and suggests that his own English is better now than his Dinka. “I think English might be a bit better you know, because I speak English everywhere. Most of the time I speak English at school.”  He suggests that this is in part due to the younger generation overall having poor proficiency in Dinka.  

“Most Sudanese people who came in Australia, here not a lot of them really speak like good Dinka, nah, not a lot of them … All those elders people but these young people not a lot of them speak Dinka ‘n’ all that, but they’re Dinka, but they don’t speak Dinka ‘cause like, they been in different countries in Africa. So yeah, …most of them don’t speak Dinka.” (Km18)

However, despite KM18’s perception, network interactions as described by the other Dinka teens in this study did not show an equivalent use of English for all teens with their primary relations.  For the two most recently arrived from Kenya, Km19 and Kf15, their use of English was still mostly restricted to close friends at school and some friends and the volunteers at SAIL.  For Ef13 English use was variable as it was in competition with Arabic, which most of her close network contacts could speak.  Kf14 and Km18 have been at school and resident in Australia longer than the others and have formed wider circles of contacts.  This in part may explain why they more so than the others have begun to feel more comfortable speaking English even with their closest Sudanese contacts.  Thus while it is clear that there is substantial network support for the use of English, this appears to be mitigated by a range of other factors, some of which will be discussed in Chapter 4.   

Chapter 4

Attitudes and Overall Discussion 

The results and discussion so far have examined the patterns of use emerging from the domain and social network analyses.  This section will bring together this information with the qualitative attitudinal data.  Teens expressed views unprompted at various points during data collection and for this reason results have not been broken down according to the formulated interview questions.  Rather they are presented in the discussion below as a series of themes examined in relation to the results emerging from the domain and social network analyses.  In particular, this chapter addresses the results of the following research questions:

Research Question 3 – What are the attitudes of Sudanese teens and their parents/guardians to maintaining one or more of the languages they arrived with?

Research Question 4 – What are the attitudes of the study participants to learning English as part of their new status as migrants in Australia?
4.1
Multilingualism and language learning 

To put the overall findings of this study in context, it is first helpful to consider the multilingual backgrounds of the participants and discuss how this affects their current practices and attitudes.  Firstly it is clear from participant responses that, as in many African nations (Grosjean, 1982), being multilingual is accepted as commonplace and even viewed with some pride. Speaking of the way Sudanese refugees have gone to different countries and learned the languages there, Km18 reported,

“This is so easy for our people.  They just pick up languages easy.  Everywhere they go they spend a few years and they just pick up the language straight away.”

All adults and teens expressed a generally positive attitude to learning languages (though not always to attending classes) and very few reported any inhibitions or embarrassment regarding their use of any of the languages.  Community pride and acceptance of multilingualism have been identified as factors that on the one hand can serve to support language maintenance (Grosjean, 1982; Bradley, 2002, Clyne & Kipp, 1997).  However, these attitudes can also potentially inhibit language maintenance, for example where purist attitudes of older speakers affect whether younger speakers continue speaking a language or not (Bradley, 2002).  In the network study carried out by Schmidt (1985) amongst young speakers of Dyirbal in the Jambun Aboriginal community in northern Australia, correction by elders was found to be a factor limiting use of Dyirbal between young people and elders.  Instead younger speakers often chose to speak in Aboriginal English in order not to violate the norms of Dyirbal and to avoid the correction that would result from use of less fluent Dyirbal. Similarly in this study, Ef13 says that community elders “tell you not to forget” and confessed she was shy and reluctant sometimes to speak Dinka, saying, “I’m not so good at talking ‘cause I mix them up with Arabic.”  Apart from her little brother, with whom EF13 reports feeling most comfortable using Dinka, network analysis showed that she tended to restrict her use of Dinka to her mother or her mother’s friends (for example Km18’s mother) and some non-Arabic speaking friends her own age (Km18’s siblings).  In most other instances she reported preferring to speak Arabic or English, both of which have acceptance in the community and in which Ef13 has a higher level of fluency.  

4.2
Language shift and the transition country experience
Time spent in intermediate or transition countries en route to Australia, was found by Clyne & Kipp (2005) to be an influential factor in the differing language use patterns of Somali parents and their children now living in Australia.  Similarly, comments made by Dinka teens about their own language use considered together with the network data suggest that varying degrees of language shift have already taken place with teens prior to their arrival in Australia.  For those based in Egypt, results indicate a shift towards increased use of Arabic and decreased use of Dinka.  This may also have been influenced by migration from Dinka homelands to Arabic dominant urban centers within Sudan prior to going to Egypt (Idris, 2004).  It appears from participant responses and network interaction data, that teens from Kenya have not experienced as great a shift away from Dinka as those from Egypt. The causes cannot be clearly identified but it is possible that the maintenance of Dinka amongst the group from Kenya has in part been facilitated by the dense network structure of the Dinka community in the Kakuma refugee camp there. Those in Egypt, by contrast, were possibly less cohesive as a group living and working amongst the general community in urban areas, and had greater exposure to Arabic. The divergent experiences of Sudanese refugees in these different environments appear from the data to have led to the establishment of different in-groups amongst the younger generation in Australia. These are based partly, it would seem from teens’ comments, on cultural and linguistic traits carried over from the transition countries.  

4.3
Language use and identity 

One issue continually arising in the results of this study is that of language use and identity.  A detailed analysis of this aspect is beyond the scope of this thesis.  However, I will briefly discuss this with respect to the studies introduced in Chapter 1 before moving on to an examination of attitudes to use and maintenance of each of the three languages. Emerging from the trends evident in the data is a picture of a multifarious Dinka teen community, amongst which different languages have differing symbolic status for different members.  The use of Dinka and Arabic (and also Kiswahili – see Appendix 7 for further discussion) within certain networks and with particular members serves a similar function to the linguistic affiliations maintained by youth in the studies carried out by Eckert (1989), Rampton (1995), James (1995), and Schmidt (1985), where language becomes a means of performing identity and signifying in-group solidarity. What is clear is that Dinka, which still tends to be used vertically by teens in relationship with older speakers across the broader Dinka community, is serving less of a role in its standard form in marking identity in peer group relationships amongst Dinka teens. Instead, the act of code switching and the adoption of new mixed in-group codes that have also been characteristic of younger generation bilinguals in other studies (Zentella, 1997; Schmidt, 1985) are taking over and serving to express the new identity status of these Dinka young people and the experiences that have shaped their lives so far.  The degree to which such affiliations are determined by the factors of shared proficiency, shared experience and common cultural practices developed in the transition country including dress and interests, could not be addressed in this study, but there is some indication that these are all contributing factors. To elucidate these factors further, longer-term ethnographic studies are needed, ideally using a combination of methodologies such as those used by Rampton (1995) in which data from participant observation and detailed interviews are analysed in conjunction with recorded instances of interaction.  

4.5 Attitudes to language use and maintenance 

4.5.1
English 

While the domain data do not allow quantification of the degree of language shift, the social network accounts indicate a shift towards English for the majority of teens interviewed when compared with the older generation.  Participants from Kenya showed a greater tendency than the interviewee from Egypt for English to be used as the primary language of communication amongst people with whom they have their closest ties across the range of domains. The degree to which this is mixed or switched with Dinka varied between individuals and responses suggested this was influenced by a number of factors, including length of residency in Australia, lack of Dinka lexical knowledge and by the proficiency of interlocutors in Dinka. Km18 reported that English is acceptable but less commonly used with the older generation. Of his communication with his friends, Km18 says,

“When we say we’re speaking Dinka, there’s gonna be a mixture because there’s gonna be some hard word there, but when we speak English, so yeah we just like speak English straight away up.  There’s no Dinka. So yeah, when we speak English we just speak English, but when we speak Dinka, we mix it.”  (Km18)

Despite being a relatively new arrival, Kf15 has many friends who are not Sudanese and therefore uses English frequently with them. However, in her interactions at SAIL and other gatherings with Kf14 and her older sister, both friends and cousins, she reports,  

We do [speak English] sometimes because they don’t know Dinka properly.  They been here four years.  We mix them up, usually Dinka with English … I don’t know some words in Dinka but there are some words but I don’t know them so I’m better to use English. Like bike, bicycle.  There is a word in Dinka but I don’t know. (Kf15)

Kf14 acknowledges her frequent use of English when mentioning the effect it is having on her Dinka.

M: 
Has it become difficult for you to use Dinka since you arrived in Australia?

Kf14: 
Not really, but I’m starting to forget some words because I normally speak   English.

During the interviews, teens expressed a range of positive attitudes towards English that appears in part to motivate and explain their shift towards English.  The most pervasive attitude was of the value of learning English as an educated language.  This attitude possibly stems from community attitudes prevalent in southern Sudan and Kenya where English language education has been a legacy of British colonialism. However the current global use of English as lingua franca appears also to be a factor. The following extract from the interview with Kf15 illustrates both the status English has in southern Sudan and the practical benefits it is seen to bring.  

M: 
Why do you like SAIL?

Kf15:
Because I want to learn 

M:

English?

Kf15: 
yeah 

M:

Why do you want to learn English?  Just ‘cause you’re living here?

Kf15: 
I used to even in Sudan.  Everybody like to, like to speak English

M:

Really?  Why’s that?

Kf15:
I don’t know actually.  [PAUSE] If you don’t know how to speak English and you want something and you need help, how can you say?

M:

You mean here in Australia?

Kf15:
No, in Sudan. Like, the white people go there to visit and they ask you about how it’s going and those things so how can you …talk with her or him?  You can’t ‘cause you don’t know English and they don’t know Dinka.  How can you talk?  You have to learn and you have to talk about it and you have to learn cause we need help, the Sudanese people need help of…We need to learn about writing and other things.  We need to be a doctor, a nurse, whatever, to help people who are sick or whatever…

If it’s properly good, we should teach our children and we should do everything to be easy like Australia.  Everything is easy in Australia.  We should do our lives to be easy and good and be happy all the day.

Km19 is similarly motivated to learn English.

“I love my language but I really like to learn English.  That’s why I came every Saturday here.  When I finish school and I know how to speak I can go back to my country and help my Mum and my Dad and the rest of my family when I know English, but if I don’t know English, I’m not able to do that.” (Km19)

Both Kf15 and Km19 express the desire to equip themselves with English and to return to Sudan to rebuild and improve life there.  The attitudes expressed here clearly reflect the association of language with access to resources and power that have the capacity to enact change and bring prosperity and well being as in Australia. Like Heller’s (1999) teens in the Franco-Ontarian high school in Canada, these teens recognize language as capital (Bourdieu, 1991) and actively seek to acquire it. Their view of English sits alongside a clearly articulated love of their ethnic language and it appears that English is not seen to be in competition or as a threat to their community language and cultural identity (see Dinka discussion below).   This perspective serves to validate the argument made by Fishman and others (Fishman et al, 1985) that Bourdieu’s theory is incomplete for not giving enough credence to the symbolic power of language as a core cultural value (Smolicz, 1985, 2001) for an ethnic group.  It is also helps to dispel the myth, as Clyne (2005) does, that languages are in competition, and allows instead for a view of complementary multiple languages. 

4.5.2 Dinka 

Although Ef13 showed a somewhat greater tendency to use Arabic than Dinka, the interview results showed that all Dinka teens without exception, along with adults, shared an unequivocal view of Dinka as the most important language to maintain for reasons of cultural identity, emotional attachment and future use in the home country. The need to keep using the language in order to maintain it is acknowledged by one teen.

M: 
Is there a particular reason why you would speak Dinka sometimes and not English?

Km18:
Just in case, to revise, to memorise…sometimes to [talk about] private stuff’

Others varied in their awareness of needing to make specific efforts to maintain the language, but appeared confident that this would occur regardless. When asked if he was worried about forgetting his language, Km19 replied, “No, I’m not going to lose my language”.  Kf14 expressed a reluctance to attend classes and rarely spoke Dinka with friends, but she, like the other teens, believed it was important to know one’s language and one’s culture
. Ef13, who used Dinka the least, expressed a strong belief in the importance of Dinka maintenance and was the only one who attended the church run classes.  

The cultural importance of Dinka was expressed by all teens in their strong desire to teach their future children Dinka, even if married to non-Sudanese people.  When asked why, Km18 replied, “‘Cause I’m from Dinka and I want them to learn who I am, who their daddy is.”  Others expressed the need to teach children Dinka and to keep using it themselves so that they can use it back in Sudan. 

“I like to learn Dinka ‘cause I want them [her future children] to speak in Dinka ‘cause other people, they don’t know English in Sudan, so maybe they should talk in Dinka to other people, yeah.” (Kf15)

When asked about the difficulty of maintaining Dinka and teaching it to future generations now that they are here in Australia, teens commented on the central role of the family and community to keep it going.  

“It’s not hard.  It’s usually good. Like all the people know Dinka.  Maybe if they’re going to school they will use English.  If they come back, I should talk with them in Dinka and they will learn.” (Kf15)

Adults’ attitudes suggested that there is concern over the younger generation losing Dinka.  This drove them to continually reinforce the strength of the language and cultural identity link by speaking Dinka in the home domain and at community gatherings, such as a wedding negotiation ceremony I attended, which drew hundreds of Sudanese from suburbs across Melbourne.  In this way, this adult generation of Sudanese migrants is behaving as research has shown many other migrant communities have in Australia (Clyne, 2005).  However, despite strong concern over issues of language maintenance and learning, these concerns are often necessarily secondary to issues relating to financial survival and establishing their families in the community. Given that most in the community have experienced loss of family members and homes in the course of the conflict in Sudan, the perceived loss of young people to the new host culture, both behaviourally and linguistically, is felt particularly keenly
 and perhaps explains in part why attitudes amongst the community towards the maintenance of Dinka language and culture are so strong. 

4.5.3
Arabic

The contrast between attitudes to Dinka and attitudes to Arabic are marked. Responses from teens and adults suggest that people happily recognize and use Arabic as a lingua franca when needed, but that there is little in the way of emotional attachment to the language.  There was also little or no interest expressed in taking action to develop or maintain Arabic. Kf14 claims, “They [my family] wouldn’t let me learn Arabic because that’s not my language”.  Even though Arabic is the language she reports using most comfortably and frequently, Ef13 shared the same perspective on language maintenance, admitting she would only do Arabic classes for fun if they were available. 

The most common view expressed by both adults and teens was that time and resources needed to be concentrated on either English or Dinka, the former as the dominant language with particular social value and the latter as the language of cultural identity.  From the comments made, it appears that as far as interest and efforts towards maintenance are concerned, in competition with English and Dinka, Arabic is likely to lose out.  

4.6.
Connection to the home country and ongoing migration 

Migrant communities whose language and culture is under political or other social threat in the homeland and who possibly foresee a return to the homeland sometimes show a greater tendency to maintain their language (Grosjean, 1982; Smolicz et al., 2001). This appears to be a strong motivating factor amongst Sudanese refugees to keep using Dinka.   Kf14 comments that she believes that continuing to speak Dinka is important “if I go back to my country and none of them speak English, like in the countryside”. The following comment indicates the key role of language as a marker of cultural identity in an anticipated return to the home country. 

“I’m not forgetting Dinka. I’m forgetting some of the difficult words, but when I go back, most people want me to speak Dinka … so yeah, looks good when you go back.  Then everyone is happy with you.  They probably think, like, when you came to Australia here, you didn’t come to forget your culture and you didn’t come to forget who you are.  It’s good to still know who you are, so it’s better to know when you go back.”

All teens expressed the view that they would like to return to Sudan either to visit or to live. They seemed unsure, however, if they would stay there, expressing a desire also to be in Australia, with most settling on a vague notion of living between two countries.  

M:
And do you want to go back and live in Sudan or do you think you’ll stay here?

Km18:
Probably go back and live there but I’m thinking be easy to stay there a few years and come back here.  Not really live there, but come back probably stay there for a few years and come back.  

Social and political developments in Sudan may influence their decisions in the future. Nonetheless, the ambivalence evident in their responses is perhaps symbolic of the efforts being made by these Dinka teens to accommodate multiple cultures and languages. 

One factor that could potentially serve to support the use and maintenance of both Dinka and Arabic, at least in the short term, is the continuing flow of Sudanese refugees into Australia.  Veltman (1983) discusses evidence showing that while language shift towards English is occurring amongst younger generations of Spanish speakers in the US, despite a popularly held belief that this is not the case, the continual flow of Spanish speaking migrants into the country ensures an ongoing presence of monolingual Spanish speakers that supports continued bilingualism in the community. In Australia, the Sudanese population is still in a rapid growth phase that shows no imminent signs of abating, and given the cohesive nature of the community and the integration of new arrivals into existing networks, the presence of these new arrivals with lower levels of English proficiency may well be serving to stimulate the use of Sudanese languages amongst the population including youth.  At least one participant in the study (Kf15) was living in a home where at the time of the interviews, a newly arrived Dinka woman whose infant daughter could only speak Dinka had moved in.  Such home-based contact with new arrivals along with regular contact at school, church services, in the SAIL programme and community gatherings would prove an interesting focus for further interactional studies investigating language maintenance in this community.    

Chapter 5 
Conclusions

Drawing on a range of theoretical and methodological approaches used in previous studies to investigate language use, maintenance and shift, this study has combined a domain analysis with a simplified qualitative social network analysis focusing on the primary relations of study participants across a range of domains.  Motivations for language use and attitudes towards maintenance of each of the languages used were explored in discussion with participants based on a number of qualitative questions and on spontaneous questions asked in response to information arising in the data collection process.   This combination of methodologies can be used to overcome some of the perceived shortcomings of single model approaches to data collection and analysis that have previously been employed in investigating this topic. Individuals and groups of people are highly variable in their behaviours and environmental circumstances.  Hence the desire to create uniformity in social network analysis expressed by some researchers (De Bot & Stoessel, 2002; Wiklund, 2000) is potentially misdirected. The finding of this thesis suggests that this particular methodology is perhaps more usefully seen as a flexible tool that can be adapted to suit the variable circumstances of different populations and to suit a variety of research aims.  

Beyond addressing methodological concerns, the triangular approach used has opened up the line of enquiry sufficiently to elucidate a number of features of the language use patterns and attitudes to maintenance of Dinka teens.  Firstly, the domain analysis showed that for some Dinka teens the dominant community language used is Dinka, while for others it is Arabic. Secondly, there is significant use of English by all teens, and for some this occurs across all domains. The social network analysis showed that there are marked differences in network structures between the teens interviewed, influenced by a range of factors.  This includes the linguistic and cultural experiences of teens in transition countries prior to migrating to Australia.  There was a tendency for network ties to be stronger with same transition country teens which in turn appeared to have some influence on the choice of language used in interactions. Like adults, teens expressed a fervent desire to maintain Dinka and it was perceived as integral to their sense of ethnic identity.  However, the variable acquisition and retention of Dinka and the patterns of interaction in Dinka showed that English is rapidly becoming the more common language of communication amongst the group of teens interviewed. The picture emerging is that of two strands of bilingualism for Dinka teens.  Both operate with English but in one Dinka is dominant and in the other Arabic is dominant.

While it is not possible to state conclusively the causative factors in the observed language patterns, the qualitative attitudinal data suggest a number of factors may be interacting and these are worth investigating in future studies. A longer-term ethnographic study employing participant observation and interviews as carried out in Li Wei, Milroy and Pong (1992) and Rampton (1995) would allow for wider and more accurate and detailed network analysis.  By including secondary as well as primary relations, an investigation of how more distant contacts facilitate the continued use of Arabic could be made.  A microanalysis of code-switching in interactions would add another dimension to network and domain levels of research (Milroy, 2001) and provide a more comprehensive way of exploring motivations for patterns of language use.  

Additionally, comparative studies with Dinka speakers in regional areas would be valuable. It is not known whether the cohesive migrant communities evident in large urban centres such as Melbourne are so readily established in smaller towns or rural areas and network structures and language maintenance may differ significantly.  Though the Dinka form one of the larger tribal and language groups amongst the Sudanese settling here, there are a number of other Sudanese languages groups who have settled in Melbourne and other areas in Australia and it would be interesting to compare attitudes and practices occurring within these groups also.  Finally, with reference to Sudanese migrant youth, networks may prove a useful way to examine developing proficiency in the dominant language as Wiklund (2002) found in her study of immigrant youth in Sweden.  

As has been highlighted by Clyne & Kipp (2005), new migrant communities in Australia and their languages are as deserving of our interest and support now as those from earlier waves of migration when political and institutional support for diversity of people and languages in Australia was more forthcoming.  With so many new arrivals from the Horn of Africa region, concentrated particularly in Melbourne, there is certainly great scope for much new work to be done.  This thesis provides an initial glimpse into the changing multilingual world of a group of teens from one such new community.   It shows that the way they use language is complex and that they are committed, despite increasing moves towards English, to maintaining their multilingualism.  
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� Arabic dominates the media and education throughout Sudan with only a few hours given to regional languages on provincial radio and none on television. In the press there is one English magazine and daily newspaper and none in other languages (Idris, 2004). Peace agreements and educational policies over the years have promoted the rights of indigenous groups to use and begin education in their own languages as well as promoting English as a language ‘of special status in the Southern Region, and as a language of communication in our country in general’ recommending that it be employed ‘in education to the extent which may well serve these roles’ (National Dialogue Conference on peace issues, 1989 cited in Idris, 2004).  However, lack of financial resources and linguistic expertise meant these policies were not acted upon, and while English continued to be taught in some areas in the south, more recent policies appeared to favour the use of Arabic.


� Supporting his view that attitudes should also be taken into account as part of language maintenance, a number of the studies analysed also found that immigrants’ perception of appropriateness of language use in a particular domain accorded with the language used in that domain.


� See Appendix 1


� See Appendix 2


� See Appendix 3


� See Appendix 4


� Table 4 showing domain results for adults is discussed on page 26.


� Interestingly, the two closest friends with whom Kf14 reported occasional use of Dinka, were her Tanzanian neighbours, with whom she also on occasion spoke Kiswahili.  The use of Dinka by these girls constituted an intriguing example of language crossing (Rampton, 1995) in which people from outside an ethnic group are invited to or choose to appropriate the language of another ethnic group.  In this instance, the language crossing signified an act of inclusion that also saw the girls attending the SAIL programme, despite not being Sudanese. This suggests that despite an increasing use of English, there is an interest in using and maintaining Dinka as an in-group language that perhaps relates to a broader expression of African identity.


� This has been explored in this community in workshops conducted by Sudanese community worker Margaret Choul and colleagues at the Victorian Foundation for Survivors of Torture. 
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